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with new material reflecting advances in psychiatric
education and cultural psychiatry, including competence-
oriented training methods, recent research on cultural and
social structural determinants of mental health and the
introduction of cultural formulation interview (CFI) in
DSM-5. The guidelines are based on a review of literature,
experiences with existing training programs and expert
consensus. This paper addresses issues relevant to general
psychiatry as well as specific populations including
immigrants, refugees, racialized and ethnocultural
groups, as well as First Nations, Inuit and Métis.

Background

There is a large literature demonstrating the many ways
that cultural variations affect the symptomatic
manifestations and clinical presentation of the entire
range of mental health problems including common
mental disorders like depression, anxiety and trauma-
related problems as well as psychoses and organic mental
disorders.> These cultural variations have been shown to
influence physicians’ ability to detect, diagnose and
appropriately treat mental health problems. Cultural
differences in health practices are also major determinants
of illness behaviour, coping, treatment response and
adherence, rehabilitation and recovery. There is strong
evidence that cultural differences contribute to health
disparities and unequal access to care and that cultural
knowledge and identity are important determinants of
treatment outcome.* Inequity does not arise from
cultural diversity per se but from the responses of health
and social systems to diversity. Any mental health care
system that aims to achieve equity must therefore address
issues of cultural diversity.'® This has been recognized by
governmental and professional organizations in the
United States, United Kingdom and other countries as

411,12
well as Canada.™

The Mental Health Commission of Canada, in its
framework for a mental health strategy, included
addressing the diverse needs of Canadians as the fourth of
seven basic principles of a reformed mental health care
system.'? These diverse needs include those arising from
culture and ethnicity, as well as from gender, sexual
orientation, disability and other aspects of experience that
interact with cultural values to influence crucial social
determinants of health, access to care, quality of services

14,15
and outcomes.

Cultural diversity is conceptualized in different ways in
different countries based on local histories of migration,
policies and ideologies of citizenship, and patterns of
ethnic identity and social stratification.'®2° The
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Canadian context is distinctive in many ways. Since
1976, Canada has had an official policy of
multiculturalism.?' This formally acknowledges and
promotes recognition of the diversity of Canadian
society as a shared feature of collective identity.?* It
reflects and contributes to a social milieu in which
attention to culture is positively valued and, indeed,
required in order to respect and respond to individuals
and ethnocultural communities. However, this explicit
commitment to diversity is relatively recent, and the
education of professionals generally has ignored the
history of Eurocentric and racist policies and
exclusionary practices that continue to have impact on
individuals and communities.*>"*® Recent years have
seen greater recognition of the history of colonization
and the devastating impact of the policies of forced
assimilation on Indigenous peoples in Canada, along
with appreciation of the resilience and vitality of First
Nations, Inuit and Métis cultures, languages and
traditions as resources for mental health and well-being.
The final report of the Truth and Reconciliation
Commission outlined measures to promote
reconciliation, including specific changes to the health

care system to ensure cultural safety.?”-*®

Although Canada has been a culturally diverse nation
from its inception, the geographic origin of newcomers to
Canada has changed. Before 1960, over 90 per cent of
immigrants were from Europe; by 2006, this had dropped
below 19 per cent. At present, the majority of the more
than 250,000 people who come to Canada each year are
from Asia, Africa, the Middle East and Latin America—
regions with great internal diversity and significant
differences from the European cultures prevalent in
earlier waves of migration. This new migration, in concert
with recent geopolitical events, has challenged the
complacency of multiculturalism, drawing attention to
persisting and new forms of inequality that affect the
mental health and access to services of Canada’s
population. Understanding these issues is crucial for the
training of psychiatrists and other mental health
professionals.

Existing Training Programs
and Initiatives

There have been significant efforts in the United States,
United Kingdom and Australia to develop training
guidelines and materials to enhance clinicians’ cultural
competence.””>! Most medical schools in Canada address
general themes including the doctor—patient relationship,
socioeconomic status and racism and provide information
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about the ethnocultural communities they serve, but few
give adequate attention to issues of cultural or linguistic
dimensions of health care access or delivery.** Recent
efforts to address health disparities have argued for the
importance of structural competency in medical training
and practice.>”

Models of training in the United States have been
organized in terms of the five ethnoracial blocs defined by
the U.S. census (African American, Asian American and
Pacific Islanders, Hispanic, American Indian and Alaskan
Native and White).'” This clustering of diverse groups
into major blocs facilitated advocacy efforts of minority
groups in the United States.** While this fosters a basic
level of recognition of diversity, it downplays the
heterogeneity and diversity of groups. Training based on
broad cultural or geographic groups cannot address the
high level of diversity in Canadian contexts, where the
demographic composition is generally not that of large
ethnocultural blocs but rather many smaller
heterogeneous communities, including significant
numbers of Indigenous peoples and refugees.®> To
respond to the diversity in Canada’s urban centres,
clinicians must develop general strategies for culturally
safe, competent and responsive care that can be adapted to
work with diverse groups.>¢-”

Surveys of training in cultural psychiatry in Canada have
revealed uneven development across the country.*® The
majority of Canadian psychiatric residency programs
offer limited exposure to cultural psychiatry.*® This
reflects the fact that regulatory bodies and organizations
in Canada have not developed specific guidelines for
training or clinical practice in cultural psychiatry. The
only mention of cultural issues in the Royal College of
Physicians and Surgeons of Canada (RCPSC)
accreditation standards states: “Learning environments
must include experiences that facilitate the acquisition of
knowledge, skills and attitudes relating to aspects of age,
gender, culture and ethnicity appropriate to psychiatry
(p. 9).”* There is also mention that there must be
facilities for supervised experience in community
consultations. There is no mention of other specific topics
or populations including immigrants, refugees,
ethnocultural communities, or the use of interpreters.

A CPA position paper on training for work in rural and
remote areas makes brief mention of the importance of
attention to local culture and of Indigenous mental health
issues.*! Earlier position papers on training in emergency
psychiatry and substance abuse both acknowledge the
relevance of sociocultural factors; however, no detail on
curriculum is provided.*>*

Key Concepts

There have been substantial advances in cultural
psychiatry in recent years that can inform a basic
curriculum. Work in developing curriculum, didactic
methods and resources for training has been conducted at
several universities in Canada.***° In this section, we
summarize key concepts for a core curriculum.

Culture, Race and Ethnicity

The notion of culture covers a broad set of meanings that
have shifted with changes in the configuration of societies
and in our understanding of the nature of communities
and traditions.>® Culture includes all of the socially
transmitted aspects of a way of life, from values and
knowledge to social behaviours and practices. As such,
institutions and bodies of technical or professional
knowledge and practice like psychiatry are also imbued
with culture. Cultures also produce forms of social
identity, including racial categories and ethnicity, which
may be ascribed to individuals. The process of
racialization categorizes people on the basis of their
appearance or some other characteristic.’'>* Although
there is no coherent biological definition of race,
racialization is important because of racism, which has
been shown to have direct impacts on physical and mental
health but also through the fundamental impacts that
racism has on exposure to social determinants of health.
Institutional racism, discrimination, social exclusion and
oppression also can influence the way that groups
perceive and interact with health services.>* Ethnicity
refers to the ways in which groups identity themselves as
historical peoples or communities.>> The dynamics of
culture, race and ethnicity are not simply intrinsic to a
group but depend on interactions among groups within a
larger society. Canada has its own unique history and
dynamics relevant to identity and mental health.’®

Cultural Biology and Cultural Neuroscience

Older notions of culture defined it in contrast to (human)
nature, which was assumed to be rooted in a universal
biology. There is increasing recognition that there are
local biologies®’ that reflect culturally mediated
differences in human populations, based on diet, ways of
life and coevolution with selection for specific genetic
polymorphisms.”®>° These variations may contribute to
behavioural differences across populations as well as to
pharmacokinetic and pharmacodynamic differences in
medication response.® Brain development depends
crucially on the social environment, which is shaped by
cultural practices.®'* A growing body of work in cultural
neuroscience reveals ways in which differences in child-
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rearing and everyday social contexts influence
neuropsychological mechanisms of attention, memory,
cognition and emotion, self-representation and
psychopathology.®*%°

Social and Cultural Determinants of Health

and Health Disparities

Cultural differences result in particular social statuses,
identities and positions, which are associated with varying
exposure to particular types of social determinants,
adversity and access to resources, including health
services. This results in substantial disparities in the
prevalence of specific mental health problems and health
outcomes. Local cultural values, practices and institutions
interact with larger social determinants of health
including globalization, migration and urbanization.
Complex interactions between vulnerability, individual
and community resilience, and the social determinants of
health, influence the risk of specific mental health
problems for different groups. As a result, there are
significant differences in the rates of mental health
problems between groups in Canada.®® For example, in
Ontario, the rates of psychosis are 60 per cent higher for
Caribbean immigrants than they are for Canadian born or
African immigrants; however, the rates of psychosis
among those from the Philippines are 50 per cent lower.®’
Refugee populations tend to be at increased risk of

both common mental disorders and psychosis, but the risk
of illness is influenced as much by postmigration issues as
it is by premigration factors such as exposure

to violence.®® A nuanced approach to understanding

and considering these influences in assessment, treatment
and research is most likely to produce better outcomes.*’

Racism, Prejudice and Discrimination

Among the most important social determinants of
health are systematic exposure to discrimination and
exclusion which may be associated with explicitly racist
ideologies or with more implicit forms of bias and
discrimination both at the level of individuals’ behaviour
and as part of routinized institutional practices.>*’*"!
These forms of discrimination result in structural
inequalities as well as in everyday practices of
stereotyping, misrecognition, denigration and
“microaggression” that may have negative effects on
mental health and service delivery.”?

Institutional Racism

Institutional racism, defined as institutional failures to
provide appropriate care and services because of culture,
ethnic origin or race, is a particular concern in mental

Page 4

health care settings. Even where individuals are not
explicitly racist, institutional racism can be seen or
detected in attitudes and behaviours which amount to
discrimination through unwitting prejudice, ignorance,
thoughtlessness and stereotyping that can disadvantage
minority groups.”>’*

Migration, Colonization and Mental Health
Migration and colonization may involve rapid culture
change. When such change is forced and undermines core
cultural values, it may contribute to acculturative and
social stress, identity conflicts, family conflict and other
mental health issues.”> A literature on postcolonial
psychology examines the social, political and mental
health consequences of these histories for contemporary
populations, including Indigenous peoples and many
immigrant groups.”®””

Cultural Influences on the Mechanisms

of Psychopathology

Culture may contribute directly to the underlying
mechanisms of psychopathology by influencing the
neurobiology of mental disorders through developmental
experiences, diet and other aspects of behaviour, as well
as by shaping the form and content of cognitive and
interpersonal processes.’®’® Examples include the diverse
types of panic disorder that depend on culture-specific
interpretations of sensations®” and the variations in the
form and prevalence of dissociative disorders reflecting
the use of dissociation in religious and healing
traditions.®!

Iliness and Help-Seeking Behaviours

Cultural understandings of the nature of sensations,
symptoms, illnesses and other types of problems guide
coping, help-seeking and health care utilization.
Independently of their contributions to the mechanisms
of psychopathology, cultural knowledge and practices
are therefore important considerations in improving
access to health care, recognizing and responding
appropriately to patients’ concerns, negotiating
treatment and ensuring adherence.

Cultural Competence and Cultural Safety

A variety of frameworks have been developed to address
the organization and delivery of mental health services
in ways that are respectful of and responsive to the
unique social, cultural and political situations of
different groups. Much of this work has been framed in
terms of notions of cultural competence, which includes
awareness of the impact of the clinician’s own
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ethnocultural identity on patients, knowledge of the
language and cultural background of groups seen in
clinical practice and their interactions with mental health
issues and treatment, the skills for working with
particular groups, and the development of an
organization or system that is capable of offering equity
of access and outcome to diverse populations.®*®* In
addition to cultural competence, the Mental Health
Commission of Canada has embraced the framework of
cultural safety, originally developed in New Zealand,
which emphasizes the power differentials and
vulnerability inherent in clinical situations involving
dominant and subdominant groups in society.>’
Cultural safety builds on knowledge of historical and
political experiences of oppression and marginalization
to give explicit attention to structural and organizational
issues that protect the voice and perspective of patients,
their cultures and communities.

Clinical Assessment and the Cultural Formulation
DSM-5 includes a cultural formulation interview (CFI)
and Outline for Cultural Formation (OCF) for collecting
and organizing clinically relevant cultural information
into a diagnostic formulation.®® The CFI is presented
both in patient and key informant versions and 12
supplementary modules are available to assess specific
domains (explanatory models, level of functioning,
social networks, psychosocial stressors, spirituality,
religion and moral traditions, cultural identity, coping
and help-seeking, and the patient—clinician relationship)
and issues related to specific populations (children,
elders, migrants, caregivers) as well as detailed
guidelines for conducting CFIs with patients and their
families.®® DSM-5 also introduced important constructs
for assessing cultural concepts of distress including
cultural explanations, idioms of distress, cultural
syndromes and folk diagnoses.”’

Working with Interpreters and Culture Brokers
Over 20 per cent of the Canadian population has a
mother tongue which is not English or French. They may
want or need to use these languages in times of crisis or
distress. Effective communication is essential to
accurate diagnosis and the negotiation and delivery of
effective treatment. In situations where patients and
clinicians are not fluent in the same language, safe and
effective care requires the use of professional medical
interpreters.’' Practical constraints and professional
attitudes contribute to a reluctance to use interpreters.”
As a result, trained interpreters continue to be
underutilized in health care. Even when linguistic
communication is established, cultural formulation may

require the use of culture brokers or mediators, that is,
resource people or professionals with in-depth
knowledge of the specific cultural and social
background of the patient as well as knowledge of the
medical systems, who can function as go-betweens,
brokering mutual understanding and collaboration.
Interpreting in child psychiatry requires specific training
both for the clinician and the interpreter in order to
address the challenge of assessing development across
cultures as well as intergenerational conflict within
immigrant families.”

Information and Communication Technologies
and Social Media

The rapid development of information and
communication technologies and social media have had
substantial impact on many facets of mental health and
service delivery and will become increasingly important in
the years to come. There are at least four ways in which
these technologies must be considered in training in
cultural psychiatry, related to their impact on (1) individual
development, identity and well-being; (2) changing social
networks and communities (e.g., diasporic and
transnational communities, groups formed around common
interests or concerns including illness); (3) new forms of
psychopathology (e.g., problematic Internet, cellphone or
video game use) and (4) the delivery of mental health
information and interventions.”*® All of these domains
interact with specific social factors and require expanding
our notions of culture and context and addressing diversity
to ensure equitable access and effectiveness.

Computational Psychiatry

Efforts to use bioinformatics and artificial intelligence to
develop methods for more precise clinical assessment and
targeted treatment must take into account social and
cultural diversity. Current diagnostic and treatment
algorithms generally pay little attention to diversity, and
clinicians need to be trained in how to apply these tools in
ways that integrate culture and context in a developmental
and ecosocial frame.””-*®

Policy Issues

The design and implementation of culturally safe and
competent mental health care systems and institutions
requires attention to structural and organizational issues at
multiple levels.”” Overarching demographic patterns and
social policies of immigration and integration shape these
service responses. Human rights, multiculturalism,
interculturalism and other approaches to diversity,
influence the legal and economic support for, as well as
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the feasibility and acceptability of, specific models of
service organization.'%*!%!

Global Mental Health and Human Rights

There is increasing recognition and effort to provide
effective psychiatric services in low- and middle-income
countries where mental health problems are major
contributors to the burden of illness. Cultural issues are
central in efforts to export and adapt interventions.
Respect for culture, as essential to human identity and
well-being, is also a human right. Culture itself raises
complex ethical and human rights issues in the ways it
defines such basic dimensions of social difference as
developmental stage, gender and collective identity.

Indigenous Mental Health

Indigenous peoples constitute about four per cent of the
Canadian population but bear a disproportionate burden
of mental health problems.'%*'% Although there is wide
variation across groups, the higher rates of psychiatric and
substance abuse disorders found in many segments of the
Indigenous population can be linked to the enduring
effects of historical social, economic and political policies
of forced assimilation, marginalization and
discrimination.'®*'°” The Indian Act, the Indian
Residential School system and the child welfare system
have had profound effects on the mental health of
Indigenous populations.'®*''° These historical events
have resulted in what has been termed “intergenerational
trauma.” In response, Indigenous individuals and
communities have developed unique resources and
strategies of resilience reflecting culture, language,
spirituality, and connections to family, community and
place to mitigate the effects of intergenerational trauma
and ongoing structural violence.''!

There is wide recognition of the need for training in
cultural safety and competence to respond to the mental
health needs of Indigenous peoples.''*!'!* Many
communities are located in remote regions posing
logistical problems in delivery of care that require
consideration of specialized approaches with close
collaboration with community workers, mobile crisis and
consultation teams and telepsychiatry. More than 50 per
cent of Indigenous peoples in Canada live in cities where
they may not have access to culturally appropriate
services that respect and make use of their language,
cultural and spiritual traditions. Indigenous organizations
have identified cultural safety as an important framework
for the development of training programs and institutional
changes to improve the quality and appropriateness of
mental health care.''*''® Cultural safety focuses on
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addressing the structural inequalities and power
imbalances that make clinical encounters unsafe for
Indigenous people.®”-!!7-118

The Indigenous Physicians Association of Canada and
the RCPSC have developed core curriculum and clinical
interviewing training materials for residents.''®-'2°
Training involves reading, discussion, role-playing and
interaction with trainers from Indigenous communities
to provide (1) basic understanding of the links between
historical and current government practices and policies
toward First Nations, Inuit and Métis Peoples and the
social determinants of health, access to health services
and intergenerational health outcomes; (2) reflection on
trainees own cultural values and emotional responses to
the history, identities and contemporary events
involving First Nations, Inuit and Métis. The curriculum
developed for family medicine residents also addresses
specific clinical skills relevant to psychiatry including
(1) cultural safety in clinical interviewing, (2)
identifying culturally appropriate community resources
for treatment and (3) developing an integrated treatment
plan. Recent publications provide guidance on training
in cultural safety and Indigenous mental health

issues. 21122

Core Competencies and Essential Skills

Cultural competence requires changes at the levels of
systems, practitioners and interventions.”'*® At the

level of practitioners, cultural competence attitudes,
knowledge and skills that enable a mental health
professional to provide competent, equitable and effective
care to meet the diverse needs of all patients.'?® This
requires addressing basic cultural issues including (1) the
clinician’s own identity and relationship to patients from
diverse backgrounds; (2) communication skills and
familiarity with how to work with interpreters and culture
brokers; (3) conceptual models of how cultural context
and background influence developmental processes,
psychopathology, help-seeking, coping, and adaptation to
illness, treatment response, healing, recovery and well-
being, as well as moral and ethical issues; (4) specific
knowledge of the particular populations and communities
with which the clinician is working.**'* Practitioners
also need to understand the importance of cultural
adaptation of care pathways and interventions as well as
how to advocate at the system level for equitable systems
and indicators that allow the measurement of progress
toward equity of access and outcome.

At the centre of cultural competence are relational skills
and processes to build trust, mutual understanding
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and collaboration, integrated with understanding the
phenomenology and situated meaning of symptoms and
illness experience.'?>'?” Acquiring cultural competence
requires didactic teaching, mentorship and supervised
experience in appropriate clinical and community settings
to address each of these domains. At a minimum, this
would include:

1. The opportunity to explore and reflect on one’s own
cultural background and identity as a resource and a
source of bias and to address the interpersonal and
institutional dynamics of racism, power disparities,
social exclusion and acculturative stress as they
impact on mental health and clinical work.

2. Basic knowledge of current research and conceptual
models in cultural psychiatry, medical anthropology
and cross-cultural psychology relevant for
understanding social and cultural influences on the
mechanisms of psychopathology as well as cultural
variations in symptom expression, help-seeking,
treatment adherence and response.

3. Training in working with medical interpreters and
culture brokers as well as immigrant settlement
workers, community workers, counselors, helpers
and healer.'?®

4. Familiarity with the values, perspectives and
experiences of local communities pertinent to
psychiatric care, including ethnocultural and
racialized groups, immigrants, and refugees across
all age groups and life cycle stages (child, youth,
adult and elderly),

5. Experience collecting social and cultural
information through individual and family
interviewing and assessment and in preparing
cultural formulations using the CFI and OCF
in DSM-5 or comparable tools.

6. Experience negotiating treatment with individuals,
families and wider community networks relevant to
care for patients from diverse backgrounds.

Each of these areas involves didactic teaching, clinical
experiences, and the creation of specific learning and
practice settings to allow ongoing discussion, reflection,
and integration of attitudes, knowledge and skills.

An organizing framework is needed to articulate these
training needs as specific competencies. One of the
major advances in medical education has been the shift
from Flexnerian model of structure and process-based
training toward competency-based training.'*’ The
RCPSC initiated the Canadian Medical Education
Directions for Specialists (CanMEDS) project in 1993,
with revisions in 2005 and 2015."*° CanMEDS shifted

the focus of training from the interests and abilities of the
providers to the needs of society. In addition to the
traditional role of medical expert, the specialist physician’s
roles include communicator, collaborator, leader, health
advocate, scholar, and professional. The CanMEDS
framework is particularly relevant for further development
as a blueprint for cultural competence training. In the most
recent update, cultural safety has been explicitly highlighted
in the communicator role.'*° In Table 1, we link specific
core cultural competencies to each of the CanMEDS roles
and the corresponding enabling competencies.

In addition to capturing competencies as roles, the RCPSC
is committed to a shift toward competency by design
(CBD) for all postgraduate training. This differs from
traditional medical training by shifting from a time-based,
rotation-centred, knowledge acquisition curriculum toward
a more learner-driven approach, with progress in training
marked by attaining observable skills through frequent
formative as well as summative assessments.'>’
Pragmatically, most postgraduate programs will likely
adopt a hybrid format retaining some form of clinical
rotation structure with increased flexibility.

The CanMEDS Milestones outline the skills to be attained
under each role at each stage of training.'** The stages of
training are divided into (1) transition to discipline, which
may take the form of a “boot camp” ensuring that medical
graduates from different medical schools inside and
outside Canada are ready to begin residency training with
standard basic skills (also see CPA position paper on IMG
training); (2) foundations of discipline, junior residents
foundational training; (3) core of discipline, senior
residents training covering the majority of core
competencies; and (4) transition to practice, senior
residents training after the Royal College Examination in
preparation for the transition to independent practice. In
Table 1, we have developed draft milestones for the core
cultural competencies to guide curriculum design,
implementation and evaluation.

Another concept in CBD is the entrusted professional
activities (EPAs), which describes observable clinical
tasks that supervisors may entrust trainees to perform
under varying degrees of supervision depending on their
level of competence. Each delineated EPA integrates
relevant enabling competencies from the different
CanMEDS roles. For example, the clinical task of
providing care to a refugee naturally encompasses
competencies associated with medical expert,
communicator, collaborator, professional and health
advocate roles. While the use of EPAs and milestones
vary, in Canada the current direction is toward the use of

Page 7



(penunuoa)

‘Ajleqo|b swajgoud yyeay
|lejuaw jo ABojojwapida

‘aJed pue sisoubelp uo
1oedwi J1ay) pue aAoadsiad
|eqo|b pue [einyno-ssouo e
woJ swajqold yyesy [ejusw

‘aAljoadsiad |eqo|b
pue |ein}n9-ss0.10 B wouy swajqold
yyeay |eyusw jo Abojoiwapida

suojepuno4

Bujiqeuz
sa3anued

UO yoJeasal 8y} 8oueApy Jo ABojolwapida 8y} Jopisuo) &, SY ay) uo abpajmouy Alddy
9oUdl|ISal pue ‘Ssau|jam
‘uoslad ay} Jo sydeouod
“yJomawely ‘uoissaiddo pue Buusyjo, snouabipu| puejsiapun ‘Juswiamodwa
uoissaiddo-jue ue Aq sepige 0} 8)nqLIuo9 Ajjenuajod ued | ‘suoneindod pazijeuibiew yyum pue Ajajes |eunynd 0} 8ynqUIuod
jey) aoeds [eoluljo e ajeal) NSQA 8yl moy puessiapun | Aioisiy s Aneiyohsd aquosaq Z2S‘L's ‘el SHM pue sdnolb pazijeuibiew Ayjuap|
‘sa|doad
'sajdoad snouabipu| snouaBbipuj Joj a1ed yjeay ‘Buijesy
10 BAISNjoUl pue [npoadsal pue wajsAs sonsn( [euiwo ‘ewnel} jeuonelausbsuely pue A}ajes |edn}nd pJemo} 8inqLiuod
S| Jey) swea) juswieal) ‘saoIAIas uonoajold pliyo auyap ‘e|doad pue epeue) jo sajdoad snouabipu|
*sdnolb snouabipu| Buowe pue Ajjeoiulo | o) pajejal swajqold olwe)sAs ‘s|enplAlpul snousBipu| snouaBipu| Jo uopeziuojod AU} JO UOIIBZIUO|0D puE)SsIapuUn
UM UONeIOQE||0D 18)S0 9oeds ajes e ajeal) pue [eouo)siy Ajpusp| | yum spom 0y sjdasuod Alddy ay} jo Alojsiy ayy aquasaq 2S1s ‘el SY 0} Bujules| Aiessadau axeuspun
‘ssaul|l oujelyoAsd
UJIM JOBIBJUI 8S8Y) MOY pue
uornejuaLIo [enxas/iapusb
0} anp ewneJ} AJunwwod ‘UOI}EJUBLIO |BNX3S pue Japusab
/lENPIAIPUI pUB UOHEUIWLOSIP 0} }oadsas yym aoeds aAIsn[oul ajes
‘eloydsAp ‘(@oudjoIA | olwalsAs Apusp) ‘uoneuslo 9)ealo ‘yjeay |ejusw Ajunwiwod
‘uoleusLIo J9puab uo Buljjesunod pue | paseqg-iapuab oy Buissasse |enxas ‘uoissaldxa pue [enpiAipul uo ejqoydsues) pue
|enxas pue siapuab snouea poddns apiaoid oy Ayuapl | ‘Ajl@unnos sunououd pasisyaid Japuab ‘Ayyuapl sopusb ejgoydowoy ‘wsixas Jo 1oedwi ay}
10 BAISNjoUl pue [noadsal S| Japuab jo Buipueisiepun 10} Bupyse “6°8) sjenpiaipul | ‘4apuab/xas Buipnjoul ‘swis} ajeloaidde pue uoiejuslo [enxas
Jey) aoeds |eoul|o e ayeal) jualnd ajesbajul | yym xJom o} sjdeouod Aiddy pue s)daouod odiseq auyaq 2S1s‘eL SY pue Japuab jo swnuoads Ayjuap|
‘diysuonelal onnadesayy
ul 3snJ} jo Juswdojonsp
ul Wsioel [enplAipul
Jolwd)sAs jo 1oedw
ay) pue ‘AbojojewoldwAs
JO uoissaidxa ul 'sasoubelp pue "SJUSI[D JO SAA||
saoualaylp Joj uonerpaldde JUBISSOSSE Ul S9oualayip | "sesoubelp pue juswssasse ay} ul wisioel Jo joedw ayy ‘uoijejussaid Bupoaye
pue Jo ssauaieme 0} buipes) ‘diysuonelas Ul S9oUBJaYIP 0} BINQUIU0D |  8quosaq ‘(sesoyohsd “H-a) $10}0B} |BIN}NJ0ID0S pUE Selq
Bulurejuiew ‘syuswnuisul | onnadesayy ay) jo Ayjenb ayy diysuonejal onadelay) | sesoubelp pue suopejussald woJy Jnsal Aew jey sisoubelp pue
/S|00} JusWISSasse | pue ssauisip Jo suonelaidiaiul ay jo Ayjenb pue saselq juaned Jo Juswssasse jusWIsSSasse Ul Ayjuapl pazijeroel
painjonuys Buisn Aq saseiq souanyul saselq [euosiad UBIOIUIID ‘SSaJ)SIP JO swolp! ay} ul Aypuspl pazijeloes J0 Joedwi 8y} Jo ssaualeme
Jeuosiad jo yoedw azjwiully yoiym ui sAem Ajnuap| | [eanynd yoiym ur skem Ayuap) Jo Joedwi ay) aquoseq 1'G‘9'L ‘€L MY ue ulejuiew pue dojaaQg
‘syuaned
-adeospue| [einynd ‘aled yjeay | 01 a1ed JaAijep pue ajenwio} ‘uoissaiddo pue
‘SsaUaAIsuajep ajonoud | pue [eapijodoroos Buibueyd |elusw Ul pajelrs||e pue 0} Ylomawely anissaiddo abajiaud ‘Jemod 0) pejejal
Jou sa0p ey} Aem e uj ayy 0} 1depe pue aopoeid pajenjadiad ag ueo )1 moy | -pue ue asn pue diysuoneal | sydedouod suyaq "8Jed [edluld ‘Ayjeuonoasiajul buieroaidde
sJiapinold yyeay Buowe sjjixs S,8U0 Ojul 8bpajmouy| uo Jo8|jaJ pue uoissaiddo [BOIUI0 BY) Ul Pajoa|jal ale uo joedwi suondwnsse ‘uoissaiddo pue abajiaud ‘seselq
uonoa|jas S)e}|Io.) pue yoes| Buirjone ayesodiodu) Jeuonnipsul Ajuap| | s}deouod asayy moy Ayuap) pue saselq Moy aquoasaq 91T SV | umo s,auo 8zjuboodal pue uo Jos)aY
Jadxa |esipay
9913oeIld pasueApy ao1joeid 0} uollsuel] auydiosiq jo 8109 aundiosiq jo auydiosiq 03 uonisuel) | ,sa1dusjedwoy | julewoq ajoy

SHomawelq Sa3ueD ay} ul Sauolsa|I pue saiouajadwod [einyng 109 | ajqeL

Page 8



(penunuoa)

‘400 3y} pue
ylomawely SSdg 8y} Buisn

ylomawel} SSdg ay) buisn

"(400) uoneINwIo) [eInynd

JO 8UIINO 8y} pue (YIomawe.y
SSdg 8y} Ul pappaqIs dIn}nod)
yJomawely [enjuids-je[oos-oyoAsd
-o1q 8y} Buisn Bulpuejsiapun

S9NSS| [BJN}ND 8)e|NWLIo S9NSS| [BJN}ND 8)e|NWLIo vz'eece S |ean}ino aAnelbajul ue sje|nwlio
‘ajeudoidde se
(14D) mainisiul uone|NWLIo) [Blnynd
ay} Buiziyn ‘si030€} [BINYNJ0ID0S
JO JX)UOD Y} Ul SUONBAISSqO
joudiayul pue ‘ezjueblo ‘ejenjens
0} Ajjiqe sy pue euswouayd [ejusw
JO uojeujwexa ybnoioyy pue 3081100
‘|40 8y} Jo asn e Aq uMoys SEe ‘uoljeulexs snjejs
‘|40 Jo se|npow | 1081109 pue ajeudoidde ay) |elusw Buipnjoul maiAIB)Ul jes pue
Aeyuswsa|ddns ejeudoisdde | Buipnjoul ‘smalnisiul aes pue ‘SMaIAI)UI B)ES pue jusladwoo Ajjeinyno ‘ejendosdde
Jo @sn ay) sjelisuowaq | jusjedwod [ednynd Jonpuo) | jJusadwod [Binynd JoNpuod A S ue azjueflo pue Jonpuo)
"9ouel|e
‘SWea) aJed onnadesay) pue uswabebus
ul pue Aj[enpiaipul saljiwe} ‘aled [eo1ulfo uayedwod pue ajes Ajjeinynd
pue sjuaned yym aoueljje ul souel|[e annadelay} pue ‘9oue||e JO JuBWYSI|geISa By} sousNnyul
onnadelay) pue Juswabebus Juswabebua ajes Ajjesnyno | oinadelay) pue uswabebus yolym ‘solweup Jamod pue
ajes Ajleanyno Buiysijgelss ul Bulysijgelsa ui si0j0ey | ayes Ajjeunyno Buiysiigelss ul suonejoadxa ajos yuaned-isjeay se
SJ0JOE} [eJN)N20100s djeljobaN |ean)noo100s ajenobaN | Si0joey [BIN}ND0I00S Ajuap) 911 SV | yons ‘siojoey [einynooioos ajenobaN
'sjoaye aplis 0} Ajjiqndaosns pue
(esuodsai bnup) sojweuApooew.eyd
‘(wsijogejaw) sonaupjooewseyd
Ul S80UBIaYIP S YoNs ‘Juswijesl)
‘Juswabeuew oljewos pue |esjbojooewseyd
‘JUsW}eal} Ul S9oUSIBHIP 0} JUBAS[] SSOUBIBYIP 0} JUBAS|SI SSOUBIBYIP
dluyis uo yolessal Jonpuod J1UYIS UiIM Som pue Ajuap) vELECL SH 21UYId Ypm Yiom pue Ajjusp)
‘ajeudosdde
se ylomawely Aousyadwod
|eJnjonuys asn ‘saniuap!
|eanynd pue uonelbiw ‘Ayenyuids
‘uolbijal ‘uonejuslo [enxas
'S9IIUNWIWOD ‘Jopuab ‘snjejs 2ILOUOID0IN0S
‘goual|isal pue spoddns 10 ‘saljlwey ‘syuaied *2Jed |eolulo ‘abe Jo suo}oasIajul Junodoe
‘S10SSal)S [N} NJ0I00S UM aouaijisal pue spoddns ul 8ousal|isas pue spoddns oyl Bupyey ‘eousl|isal pue spoddns
uo yo.leasal aAleIoge||0d ‘$10SS8l)S |IN)N20I00S ‘$10SS8J}S |IN)NJ0I00S *a4ed uo joedwl J1ay) pue ‘slossal)s Bulpnjoul ‘siojoey
pue aAlje}iojdxauou Jonpuod UJIM SHOM pue Ajpuap| UJIM SIOM pue Ajuap| | sanss! [edn)nooloos Ajusp| zz'el S | [e4n}n20100s YiM 3HIom pue Ayjusp)
‘sjopow Alojeue|dxe pue ssansip Jo
'ssalsip Jo s}deouod ‘sal|lwey pue sjuaned ‘a1ed sa|dwexa uowwod SWoIp! [edn}nNd ‘SaWoIpuAs [esnynd
|eany|nd juaiayip ajeplon|a Buowe ssaunsip Jo s}deduod | |ealuld ul ssalisip Jo sjdaouod | aAlb pue ssansip Jo s)deouod Buipnjoul ‘ssalsip Jo s}daouod
J3YHN} 0} YoJeasal jonpuo)d [N} YHM oM pue Ajusp| | [edn}ind Yum Jom pue Ajjusp| [ [eanynd Jo 8joJ ay) 8quoasaq zzzet SHM |edn}ind Yim Iom pue Ajuap|
a91joRId PadUBAPY 91joeId 0} UOljISuRL] auldiosiq jo a10) auydiosiqg jo auyidiosig 0} uonisuel] | ,saPudjRdwoy | Jurewoq a0y
suoljepuno4 Buiiqeus
Sa3nuved

(penunuoo) °} ajqer

Page 9



(penunuoa)

'saAfjelleu
uosiad-jsuly Buipnjoul
‘Aloyes pue DO uo yolessal

‘suone|ndod oyoads

‘Ayoyes pue (osoew
/osaw) OO OIWa)SAS SpJemoy

‘Ayojes pue
(oJo1Ww) DO [e2IUID SPJEMO)

"aled
uo joedwi Jlay} Uo saselq

‘Ayojes pue
(DD) @ousyedwod |einynd adueyua

1onpuod pue dojaaaqg 10} DD ouoads dojaraQg yoeoisdde ue dojpraq yoeoisdde ue dojgae@ | [BIN}NO0IDOS UMO UO J03J10Y eLO}LL SMV 0} Bujuies| snonunuod uj abebug
Jejoyos
“Juswieal)/ssaul|l Jo
|jopow Aiojeueldxs s apiroid "Juswieal}/ssaul|l Jo ‘Juswieal} pue
yjeay pue ‘ siap|oyayels |jopow Asojeueldxs s apiroid ‘Juswieal) ssau||l jo Buipuejsiapun sAjiwey pue
Ayunwwod s Ajiwey ‘s jusied pue sAjwey ‘sjuaned | /ssau|l jo |apow Alojeue|dxa s,juaned ‘sJapinoid ul seousIayIp
Buowe ajeiobau pue yo13 Buowe sjenobau pue yoi3 [ sjusned Jopisuod pue 3olg y'e‘ezle S abpuq pue ajenobau AjaAnoayg
-A19n0281 uo 1oedw
By} 0} UojUa)E YpM ‘@ouslisal
pue juswiamodwa Buipoddns
'sJ0}0B} |eunynd alojdxa pue ‘Bunyew-Buiuesw jo ssaooid ayy
sJiaueq abenbue| ssaippe ‘sialIeq abenbue| BuiAypuapi ‘sisjaidiajul ean)nd pue
‘si)a.idiayul 0} slajaidiajul [BInyNd pue ssalppe 0} sisjaidiaiul "9Jed 10} S|eusjew onsinBul| pue sjeusjew paje|suel}
|ean)no pue ansinbull urel) onsinBul] ypm spom AjaAnoay3 UIM Yiom AjoAiloayg | paje|suel) azijin pue Ajusp| 0} | S Jo asn ajeudoisdde sjessuowsq
oM Ajunwiwoo ‘A|Buipioooe ‘A|Buipioooe
Buipnjoul ‘A|buipioooe jdepe jdepe pue ‘sabus|ieyo jdepe pue (}xajuod *S9IUNWWOD 8y} pue Ajiwey ‘Juaned
pue 9jA}s uonedIUNWWOoD pue sojweuAp Buipnjoul Mol “sA ybly ‘lequaauou Y} Y)IM UOieDIUNWWOD ajey|ioe})
s Ajunwwod pue ‘salA}s uonedIUNWWOD | ‘|eqlan) ajA}s Uo)EIIUNWWOD 0} Ajaandepe ajA)s pue poyjaw
‘s Alwey ‘sjuaned Apuap| s Allwey pue sjuaned Ayuap| s uaied Ayyuap) 1'29'L 0} L) S\ UOI}BOIUNWILWOD S,8U0 8)e|NPOJA|
Jojesiunwiwo)
‘(seo1nues
|euibuoge ‘suoneziuebio Jawnsuod
‘suolnjezjuebio |ejuswuianobuou
‘suonezijuebio yyey ‘saousbe
+D1997 ‘S9IAI8S JUBWaS
aabnyas pue juelbiww “6°9)
S99IAI8S ol10ads Aj[einynod Jojpue
'$90IN0SaJ AUNWIWOD *aJe0 Ul $82Jn0sal Aunwiwod ‘Sa)lUNWWOod £10J09s-SS040 ‘Weassulew Buipnjoul
JUBAS|8J 0} S$800€ aA0iduwl O} JUBAS|2J 0} SS820E 9SIBAIP JO} $82IN0SaI $90IN0S8J AUNWIWOD JueAd|al 0}
sabueyd [einjonuis ajeyl|ioe Allwey pue jusped ajeyioed | Ayunwwod Jueasias Ayuap) L'y ‘e S) | sse20e Ajiwey pue juaned ajeyjioe
‘suofe|ndod Jo SapuNWWod ‘suofjejndod
ol10ads 4o} SUOUBAIBIUI | JO SBIIUNWWOD D10ads Jo} "aJed [eoluljo ul "Jusjuod pue ssaosold
|e1oos pue |eolbojoyoAsd | sjeudosdde se suonuanisiul ajeudoidde se suonuanialul ‘sjeob ayy Buikypow Buipnjoul
J0 uopnejdepe |ein}nd |e100s pue |eoibojoyoAsd |e100s pue |esibojoyoAsd ‘ajeudoidde se suonuaidlul [BIO0S
yoseasal pue dojaasqg paidepe Ajjeinyno Ajddy 1depe Ajjeinyny 7' L'e S| pue [eoibojoyohsd jdepe Ajjeinyny
‘sisjeay pue siauped
Ajunwiwod yym Buipnjoul ‘eseo ‘A19A0281 pue yjeay onsijoy
paseq-wea) pue -[enpiAipul "a1eo pJEMO} S10}0B} [BIN}ND0ID0S JUNOJoE
ul ueld uswabeuew | jusned ul ueid Juswabeuew ojul buye) ueid yuswabeuew
ajes pue jusjadwod Ajjeinyno | ajes pue juajadwod Ajjenyno pue uopuaniaiul sjeudoidde
e aje|nuLoy AjaAeloqe||o) e aje|nwuoy AjaAieioge||0) 'z ‘ee S | Ajleanyno e aje|nwuoy AjoAieloqe|o)
9913oeId pasueApy ao1joeld 0} uollsuel] auydiosiq jo ai09 aundiosiq jo auydiosiq 03 uonisuel) | ,sa1dusjedwoy | jurewoq ajoy
suolnepunog Buijqeug
Sd3nued

(penupuod) - ajqeL

Page 10



(penunuoa)

‘wayy

Buowe uoneioqe||0d ajej|ioe)
pue sisuped Ajunwwod

yum diysuonjejal sAieIoqe||od

‘aonoeld

10} JUBAB|DJ UOJEIOqe]|0D
MaU 810|dx8 0} S82IN0S8al
Ajunwwos Juens|al

"aled pajelbajul JoAllep
0} S82IN0SaJ AJUNWWOD

*$82J4n0sal
AJunwwo9 Jueas|as asn 0}

*2Je2 [ed|ul|d 8dUByUd
0} ajeldoidde se sjuejnsuod
|edn}ind pue siajeay ‘siapes)
Aunwwoo siapes| snoibijal
‘sajouabe ‘sjeuolssajoid aied
yyeay ‘sueloisAyd sayjo Buipnjoul
‘S90JN0SaJ AUNWIWOD JUBAS|SI YIM

pauleisns e dojaneq UHM UO[}O8UU0D B)epniu| jueAd|aJ Y)IMm a)eloge|jo) | sjuaned ajeyjioe} pue Ajuap) A SY 9)eI0ge||0D pue }08Uuod ‘Ayjusp|
‘aAnoadsiad ‘swea) ‘Buip|ing wea)} aA0ay9
1e4n}IN20I0S B WOl UIY)IM S8210} [BJN}ND0ID0S | PJEMO} 9)NQLIUOD puUe ‘SWes} *SWES} UIYIM S8210} [edn}NJ0I00S
Ajnba asealoul pue s}oljuod 0} Buimo solweulp UIY}IM $8210} |BIN}ND0I00S ‘swies) 0} Buimo Aynbaul ssaippe o} sde)s
aA|0sal 0} suoneziuebio pue pue saouaiaylp Jamod 0} Buimo solweuAp pue yum Buppiom ul Aysianip ajeudoidde axe} pue solweuAp
SWea) 0} UOI}e}NSU0D SpIA0Id wouy Buisue s}oIu0d aAj0say saoualaylp Jamod Apuap) 10} Joadsal ajessuowaqg A Sy pue saouaiaylp Jamod Apjuap)
Jojesoqe|joD
"yJomauwely
uoissaiddo-ijue pue wsioel
‘suoiejndod ‘suoiejndod -pue ‘“AyAaisnioul ‘“Ainba ‘Aysianip
9SIBAIP UISOUOD Jey) Sanssl 9SIaAIp wouy syuaned e woy Ajleroadse ‘suoneindod
|eoiye uo anbojelp ajowold | Joj a1ed Buipiroid Ul senssi 9SIBAIP UIBOUO0D Jey)} Sanss| [edIy}d
pue yoeoidde ue dojaasQg |eol1y}e dAj0sal pue Ajjuap| el SYV | 03 yoeoudde ue dojaasp pue Apjuap)
*aJe0 JO 9|21 "EpEUE) [elU0j0J0dU pUE [BJUOJOD
‘sSsaualeme [einyno 8U} Ul SIBYJ0 pue saljiwe} 10 ]X8)JU00 8y} pue saouauadxa
pUE UOIEJUBLIO [ENX3S ‘JpUab ‘syuapjed wouy Bujules) |edn)no ‘uolejusLIo [enxas 4apusb
ajesisuowap jeyy sdiysuonelal 0} ssauuado pue Ayjiwny BuipseBbas sanss| Jo ssaualeme
|eibajj00 pue yusned ajelysuowap ‘AjIsIanp ajesysuowap leyy sdiysuoneyal
Injjoadsal pue aAleloge|j0d | 1o} }0adsal pue uoissedwod |e16ajj00 pue juaned |njoadsal
J18)s04 pue dojaraQ ‘Aubajul eyessuowaq 1 sy pue aAleloge|jod dojaaq
|euoissajoid
‘uoneJsausab
abpajmou| Jo S|apow Jay}o JapIsuod
pue ajeloaiddy "uoieuIwassIp
pue uonejaidiayul ‘ABojopoyiaw
0} uojjezijen}daouod wouy
'S9I)IUNWWIOD JUBAS|a) 8y} ‘yoseasal ul Buiwely pue abpajmouy
‘yoseasas Aiojedioiped pue swes} ‘siapiroid aled 1O UONRONIISUOD By} Ul Alo)siy
paseg-Ajunwwod | yyeay o} aAoadsiad [eond | "sadualaylp 8y} 9)1ou0dal 0} ‘audIpaw paseq ‘Aiyelyohsd pue sa2io} [eoiyijod ‘siojoe} [edn)nd
Se yons ‘yoseasal | e woly sdeb pue abpajmouy | yoseasas ay) Jo sasn pajydepe [  -80UBpIAD JO saselq [eunynd | ul pajelauab aie abpaimouy a7 Aq paouan|ju| 8seq-aouspine
juajedwod Ajjesnyno Jonpuo) | 4O uoieuIWSSSIP djeyjioe | Ajjeinyno pue sjes dojeasQ /suoneywi| ayy 8ziubooay | jo swioj Juauno moy Amusp| | 0} L'y ‘v'E ‘'S¢ SV Ul suoljeyiwI| pue saselq Ayusp|
‘siapinoid
aJed yyjeay Buowe Ajajes pue ‘siapiroid 'siapinoid aleo yyeay Buowe
9ouajedwod |einyno ajowold a.1eo yyjeay Buowe Ajajes pue Avjes pue aousjadwod [einynd
pue yoes) ‘|epow 8|0y 9ous}adwod |ein}nd sjowold 92012 S ajowo.d pue yoes} ‘|apow a|0y
ao1joeld pasueApy ao|joeid o} u aundiosiq jo auyidiasig 0} uonisuel] | ,sadudjedwo) | surewoq ajoy
suoljepuno4 Buijqeuy
Sa3nued

(panupuod) - ajqeL

Page 11



(penunuoa)

‘lons|
Aunwwod ay) je sanpedsip
yyeay pue aejanbas yjeay
|lejuaw o} Buipes| siojoey
|eJn}N20I00S Jay}o pue
sJauieq ssaooe ‘uoissaiddo

's8ljiwey Jisyy

pue sjuaned ul sapuedsip
yyeay pue aejenbas yjeay
lejuaw o} Buipes| siojoey
|eJn}N20I00S Jay)o pue
slalleq ssaooe ‘uoissaiddo

‘2B |eo|ulfo Ul sanLedsip
y)eay pue aejanbas yjesy
|eyusw o) Buipes| siojoey
1e4n}|N20100S J8Y}0 pue
slalleq ssaooe ‘uoissaiddo

‘safjuedsip

yyeay pue aejanbas yjeay
|eyuaw o} Buipes| si0joe}
|e4n}N00I00S JaY}0 pue
slalleq ssaooe ‘uoissaiddo

‘Buiieay

pue uonezijigow ‘uawamodws
BAI}09]|0D pUE [enpIAIpUl

ybnouyy sdnoub pue sjusied
pazijeuibiew Jo pabejueapesip

u sepuedsip yjesy pue

aejanbas yjeay |ejusw o} Buipes)
SJ0}OB} [BIN}ND0ID0S JOY)0 pue
sJalleq ssa29e ‘uoissaiddo ‘wsioel

‘wslioel Jo Joedwl 8y ssauppy ‘wsioel Jo joedwl ay) ssaIppy | ‘wsioel jo Joedwi ay) ssalppy | ‘wsioel jo joedwi ay) Ajuap| [ A A} SV Jo joedwi 8y} ssaippe pue Ajuap|
9]ed0Ape YjjeaH
‘suondwnsse
9onpoid pue sanss| ay} swely
‘|loA8| D1WB)SAS B woly 81ed ‘aled Jey} suolsioap dlwouode-|eajod ay)
0} SS900B puUB $92IN0Sal BIeD 0} SS920E pue $82IN0Sdl pue Ajinbaul uasiom Jo Ulejulew Jeuy}
y)leay jo uoneooje s|qeynba aJed yjjeay Jo uoneso|e sasuodsai buibus|ieyo sjiym ‘a1ed
0} pes| Jey} saAlenIul 9|qejnba ay} ajowoid 0} SS900B pUB $821N0Sal BIe2 Yj|eay
ajowold pue ajenu| ey} saAneniul yjoddng €Lz SHIV JO uopeso|e a|geynba ajowoid
pue HOQS ‘[e4n}nd Junodoe 'sanss| Aynba pue HOQS 'sanss|
ojul saye)} jeyy Aianliep ‘[E4N}NO JUNODDE OJUI SBYE} Aynbs pue ‘HOQS ‘[ein}no Junoooe
aJed yjeay ui Juswanoidwi Jey) Auanijep aied yyeay ul ojul SaE} Jey) AJaAlap aJed yyeay
pue aoueinsse Ajjenb juswanoidwi pue adueinsse ul JuswaAoidwi pue aoueINsse
pes| pue dojansp ‘sjeriu| Ayjenb ur sjedioed EVLOHLL SH Ayjenb ur syedioued pue pesT
Japea]
‘S|9AS| 92IAISS ||E Je pajuswa|duwl
'sabus||eyo pue sialleq aq ued sajdiound AloAooas moy
‘sa@oInosal ‘syjbualls ‘sdeys a|qenaiyoe Aynuap) “sebus|ieyd pue siallieq
jueAs|as pue sjeob ‘spoddns ojul s|eob A1anodal s asn ‘sabuajjeyo ‘s@aunosal ‘syibuals jueslal
UMO S_J8SN 8y} UO paseq | [edluljouou Jayjo pue paj-1ead | 8o1A1es 8y} azijeuonelado o} puUE sJalIE] ‘S82IN0Sal JO Juswissasse ue pue sjeob umo
S| pue A1ano2al sajowold | pue ‘saoinies yyeay |eaisAyd | Buidiay Aq adoy |isu) “sjeob ‘syibuans ‘A1anooal 1oy S,J9sh 92IAI8S Y} U0 paseq S| pue
ey} sal|iwey JIay) pue s1asn puE [einOIABYS( JUBAS|SI AK1ano2al s asn aoIA8s | s|eob Jnoge Ajlwey pue Jasn AK1ano2a1 sejowo.d jey) saljiwey iy}
90IAISS UY)IM UONBIOgEe||0D Buipnjoul ‘sjeob A1anooal ay) uidiepun jey) senjeA | 82IAISS U} YHIM SUOISSNISIP pue SIasn 99IAI8S Y)IM UONeI0qe||0d
ul uejd 991AI8S B yslgeis] Aoy Joj spoddns Aypusp| pue Buiuesw ayj aiojdx3 ‘uoisiniadns uapun ‘sjeniu| MSY ul ueld 821AI8S B ysi|gels3
*SaIUNWWOD 'S9jlUNWWOD

9SJaAIp 8y} 10} siapinoid 9sI9AIp 8y} 4o} slapiroid ‘SalIuUNWIWOod
J3Y}0 pue sisjeay ‘siapes| J3Y}J0 pue sisjeay ‘siapes) 9SIaAIp 8y} 1o} s1apinoid Jayjo pue
Aunwwod ‘siepes| snolbijel Aunwiwod ‘siepes| snolbije. slo|eay ‘slopes| AJunwiwod ‘siopes|
‘sejouabe ‘sjeuoissajoid ‘salouabe ‘sjeuolssajold snolbijas ‘selouabe ‘sjeuoissajoid
aleo yyeay ‘sueioisAyd aleo yyeay ‘sueioisAyd Jayjo aieo yyeay ‘sueioisAyd Jayjo yyum
JBYJ0 Ylm SaAnenul 0} AjoAnoaye uone}nsuod AloAoaya SaAljeljiul uo ajeloqge||od
uo AjaAioaye ajeloqe||o) 9AI}eIOgE||00 SpIAOId €0} S pUE UOIE}NSU0D SpPIAOIH
ao1joeld pPasueApy @o1joeId 0} UoIISueL] aulldiasiq jo a109 aundiosiq jo auydiosiq 03 uonisuel) | ,sa1dusjedwo) | jurewoq ajoy

suolnepunog Buiqeug

Sd3nued

(penupuod) - ajqeL

Page 12



sepusjedwo) Buligqeus Loz SATNUED ,
1D = S ‘obpajmouy = ¥ ‘Bpnyne = v,

‘0ju0J0] Jo Alsieniun ‘Aneiyohsd jo Juswpedsq ‘eapiwwo) buussls JNgD

8y} Jo} dnouBX)IOAN 7 JBJId PUB ] uuewspuy ‘Y Iysunjy ‘Y Bun4 Aq padojensp AsjelyoAsd Jo suoisuswi [N} Nd0I00S J0) SaU0)sali Jeld Pue seAiaslqQ [euoneonp3 oioads uonejoy wouy paidepy

‘lona] olwdisAs/Aunwwod
8y} Je sauNWWod pue
sollwe} ‘sjuaied jo spasu

J1ayy pue sjusied jo spasu

"aled
[0 Ul wayy Jamodws
pue sjuaped jo spasu

'SalUNWWOD
Iiwey ‘syusned
JO spaau osijoy sy} Ajusp)

*S9IIUNWWOD pue saljiwey} ‘sjuaned
JO spaau [enjuids pue [ein)no
‘leroosoyaAsdoiq Buipnjour ‘spasu

olisioy 8yj 1o} 81e00APY Olisiioy 8y} 10} 8}e00APY olisiioy 8y3 104 8}e00APY €Tl S | ousiioy sy} 10 AjoAosys sjeooApy
‘sdoyssjom
'S9I}IUNWWOD ‘sdnoub juaned pue sy[e} [euoneanpa Ajunwwod
ayy ur uonowoud we} ul uonowoid ‘aJed juaned ul uopowold se yons ‘saAieniul uojowold yyesy
yjeay |ejusw ajeudoidde yjieay |eyusw sjeudoidde yjesy |eyusw ajeudoidde [ejusW AUNWWOD pue [enpiAlpul
Ajjeanyno ajeyjoey Ajjeanyno ajeyjioey Ajjeanyno ajelbayu) A AR S Al S ajeudoidde Ajjeunyno ur abebug
‘(subledwes
AKoeoonpe ul 6uiedioied
10 Bujuued yuswulanob
ynum Buppiom ‘saioljod jueasjal
Buifypuapl “6°8) [oAs|0I0BW pPUEB
(uonnysul ul pajoeus ale salaljod
‘[oA8] wayshs anissaiddo-ue Buunsus “6°9)
JAIUNWWOD 8y} Je Sa2INosal 'S90IN0SAI |oAsj0saW ‘(S)yeuaq pajHIuL ulelqo
‘J0 Uo)NQUISIP PUE ‘0} SSB00E 0} ssaooe 9|qeyinba pue 'S90IN0SaI 0} SS8208 sjenpiAlpul Buidjay “6°8) [9A8] 0101w
a|ge}inba pue uoissaiddo uoissaiddo ‘sanss| Japuab a|ge}inba pue uoissaiddo 9y} Je $82IN0Sal 0} SS90 d|qelnba
‘sanss| Japuab ‘yyeay ‘Ujleay Jo sjueujwsldp ‘sanss| Japuab ‘yjeay pue uoissaiddo ‘sanss| Jopuab
10 SjUBUIWIB)OP BY) SSalppe 8y} ssaippe 0} saljiwe} JIvy} | Jo sueulwlalep ay) ssalppe ‘Ainbaui ‘Y)eay Jo sjueululslap 8y} ssalppe
0} saluNWWwod pazijeuibiew pue syuaned pazijeuibiew 0} sjuaiied pazijeuibiew | Jo sanss| SSaIPpPE 0} S|qe|leAe 0} sauUNWWod pue sjusied
10} PUB Y}IM B}ED0APY 10} PUE U}IM 8}ED0APY 10} pUB Y)IM 8)eJ0APY |  sple pue sadinosal Ajjuap| AN S | pazijeulbiew Joj pue Yyjim a)ed0ApY
‘s)salaul a)elodiod *'0J9 ‘DAleIul ‘Aya.elaly o1wouo9d pue [eanijod
|leonnaosewleyd pue ue Buiue)s ‘sians| Bunum ayy u1 9oe|d s,dnoib yoes Buissasse
‘aled yyeay yyjeay jo aosuanyui |epuajod ‘suejopijod yym Buisiel| A|leanuo ajym ‘aleo yyeay |ejusw
|ejusw ul sdnoib Aoeoonpe ay} Bulujwexa Ajjeanuo ‘ubledweo e Bujubisap se *SUO[}0BUUO0D WO} 0} ul sdnoib Aoed0ApE |euoneuIBiul
|euoljeussjul pue |euoljeu allym ‘a1ed yjeay [ejusw | yons ‘A0e20ApE JO saljijepow | uibaq pue aied yjeay [ejusw pue |euoljeu ‘|euoibal ‘paseq
‘[e20] YIm 8)eloge||oD ul sdnoib Aoedonpe Ayjuap) ul Aousjedwod ules) | ul sdnoib Aoedonpe Apjuap) ezLzLL SY | -Aunwwod ypm spom pue Ayusp|
aoljoeld pasueApy ao1joeid 0} uonsuel] auydiosiq jo 8109 aundiosiq jo auydiosiq o3 uonisuel) | ,sa1dusjedwoy | julewoq ajoy
suoljepuno4 Buijqeuy
Sasnued

(penupuod) | alqeL

Page 13



The Canadian Psychiatric Association—Position Paper

Table 2. Core Themes in Cultural Psychiatry Curriculum

Core Theme Description

CanMEDS Roles

| Culture and Health

Il Culture, lliness and
Psychopathology
Il Culture in Clinical Practice

IV Culture and Health Care
Policy, Services and
Systems

health promotion.

Identify and reflect on the impact of culture and social determinants Medical Expert, Health Advocate,
on healthy development and mental health well-being.

Identify and understand the impact of culture on symptoms, illness
experience and psychopathology.

Address culture in clinical practice to provide cultural competent care Medical Expert, Communicator,
to patients and families to facilitate the recovery process.

Scholar, Professional
Medical Expert, Scholar

Collaborator, Leader, Health
Advocate, Professional

Identify cultural and equity issues and challenges in policies, services Medical Expert, Communicator,
systems, and research and develop strategies to address these
gaps through advocacy, empowerment, research and mental

Collaborator, Leader, Health
Advocate, Scholar

competencies and milestones to facilitate curriculum
design and implementation of teaching, while EPAs may
be used to facilitate assessments and feedback. There will
be a relatively small number of EPAs being developed to
assess each stage of training. Cultural competence and
safety needs to be explicitly included in the EPAs with the
corresponding competency milestones mapped on to them
as there is a tendency to erroneously assume that the
dominant discourse, considerations and approaches
adequately address the needs of marginalized or minority
communities.

There are a number of specific considerations in
designing and implementing a CBD curriculum in
cultural psychiatry. First, there needs to be a shift

in emphasis toward the teaching and attainment of
observable clinical skills, away from didactic knowledge-
based teaching. In cultural psychiatry, attitudes,
knowledge and skills captured by some of the
competencies are complex and may not be readily taught
or observed in everyday clinical encounters, especially as
they vary depending on the particular clinical context.
Experiential learning through individual or group
reflective exercises, the use of a “flipped” classroom with
online resources and the increased use of simulation for
cultural psychiatry teaching need to be developed.
Second, as frequent work-based assessment and feedback
are required, clinical supervisors not traditionally
involved in cultural psychiatry teaching may need to
facilitate the teaching and evaluation of cultural
competence and safety, reinforcing the need for faculty
development. Interprofessional and community partners
who will increasingly be involved as collaborators or
teachers also need to be engaged in this process. Finally,
indicators of cultural competence need to be thoughtfully
integrated with the new tools being developed to evaluate
EPAs and competence milestones, including brief clinical
evaluation exercises (mini-CEX) and similar paper or
online assessment tools.
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To facilitate the design of a Cultural Competence
Curriculum to fulfill the specified CanMEDS
competencies, major organizing themes from the field of
cultural psychiatry can be identified as basic teaching
modules: Culture and Health; Culture, Illness and
Psychopathology; Culture in Clinical Practice; and
Culture and Health Care Policy, Services and Systems
(Table 2). A model curriculum with specific learning
objectives outlined for each of the four teaching modules
is summarized in Table 3.

As the objectives involve development of trainees’
attitudes, knowledge and skills, a variety of pedagogical
methods must be employed to facilitate learning,
including: (1) individual or group reflective exercises and
assignments in a safe environment to facilitate personal
shifts in attitudes; (2) prescribed readings, didactic
presentations and case studies to increase trainee’s
knowledge in key concepts and issues of providing care
for diveserse populations; and (3) role-playing, observed
interviews, direct patient care, and family and community
interventions and collaborations to provide essential
learning opportunities for skill acquisition through
modeling, feedback and supervision.

These three sets of approaches overlap and reinforce one
another. For instance, direct experience in working with a
particular patient population not only increases clinical
skills but may also lead to increased working knowledge as
well as attitudinal shifts, especially if facilitated by
appropriate supervision. The first two groups of learning
activities may be actualized strategically and expediently
through cultural competence seminars, case conferences
and rounds, while the latter is most effective if ecologically
integrated and embedded with the various rotations
throughout the entire residency.'*® This latter integrative
approach is a particularly important element in order to
avoid conflating basic cultural competence with cultural
psychiatry as a subspecialty applicable only to cultural
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Table 3. Learning Objectives in a Cultural Psychiatry Core Curriculum.

Learning
Topic Objectives/Skills Objectives
| Culture and Health
1 History and culture of psychiatry ~ Understand mainstream psychiatry, psychology and the mental health field from AK
cultural and historical perspectives.
2  History of cultural psychiatry Understand the ways in which attention to culture in psychiatry is framed by specific AK
historical contexts, including colonialism, migration and globalization.
3 Concepts of culture, racialization, Define core concepts and apply to analyze relevance and generalizability of ASK
ethnicity, gender and identity research and clinical literature.
4  Ethnopsychologies: Cultural Appreciate dominant influence in psychiatry of individualistic concept of person; AK
concepts of mind, and emotion, recognize alternative forms of emotional experience, self and personhood.
self and personhood
5 Cultural variations in family, Appreciate the diversity of family composition, structure and its roles in defining life ASK
developmental trajectories and stages, goals and values.
definitions of normality;
functioning and well-being
6 Social and cultural determinants of Identify major social determinants of health relevant to Canadian context; including AK
health, including impact of experience of Indigenous peoples, immigrants, refugees, racialized groups, and
migration, colonization, racism ethnocultural, gender and sexual minorities.
and other forms of
discrimination and oppression
7  Cultural sources of resilience and Recognize role of potential resources for coping, resilience, healing recovery at AK
healing, and recovery including levels of individual, family and community.
religion and spirituality
Il Culture, lliness and Psychopathology
1 Explanatory model of illness, Distinguish between causal attributions, illness explanations, cultural idioms of KS
idioms of distress and cultural distress and folk diagnoses.
concepts of affliction
2  Cultural syndromes Understand and identify how culture may contribute to discrete syndromes. KS
3 Cross-cultural psychiatric Understand conceptual and methodological problems making cross-cultural KS
epidemiology; problems of comparisons and the cultural variation in prevalence, course and outcome in
comparability and category appraising the literature.
fallacy
4 Help-seeking, coping, healing and Understand how cognitive and cultural models influence coping strategies, help- K
recovery seeking and health care utilization and the recovery model.
5 Cultural influences on Examine in detail the impact of culture on some common and major psychiatric K
psychopathology in major disorders.
categories of disorder: mood,
somatoform, dissociative,
psychotic, substance abuse,
personality disorders
6 Culture change; migration and Identify mental health problems related to culture that are distinct from major K
mental health; acculturation, psychiatric disorders (e.g., in DSM-5: Other Conditions that May be a Focus of
biculturalism; issues of identity Clinical Attention).
and intergenerational conflict
Il Culture in Clinical Practice
1 Cultural influences on psychiatric Recognize the ways that culture, history and politics influence the production and AK
nosology use of psychiatric diagnoses and nosology.
2 Models of cultural safety and Identify the core dimensions of models of cultural safety and cultural competence AK
cultural competence designed to improve care.
3 Intercultural communication Understand the impact of cultural difference on clinical communication in medical AKS
and psychiatric settings.
4 Working with interpreters, culture Review models and develop basic knowledge and skills needed to work with KS
brokers, mediators and cultural linguistic interpreters and cultural brokers.
consultants
5  Cultural formulation Learn to conduct a culturally oriented interview to collect required information, KS
organize and produce a cultural formulation.
(continued)
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Learning
Topic Objectives/Skills Objectives
6 Working with families and Learn models and approaches to family assessment and collaboration with KS
Communities nonfamily cultural resource people.
7 Ethnopsychopharmacology Recognize effects of cultural variations in diet, environment and population genetics KS
on drug effects well as cultural meanings of medications
8 Culture, psychotherapy, and Strategies for adapting psychotherapy (psychodynamic, CBT, family) to. KS
healing intercultural work; interventions drawn from different cultures (e.g., mindfulness);
strategies and interventions to empower and support healing, recovery and
resilience of minorities and marginalized populations.
9  Working with spirituality, religion  Strategies for collaborating with or integrating cultural, spiritual or traditional healing KS
and healing in clinical care.
10 Culture and clinical ethics Identifying and negotiating ethical issues in intercultural mental health care. KS
IV Culture and Health Care Policy, Services and Systems
1 Models of service for culturally Identify the models of service developed in different countries and jurisdictions, their K
diverse societies origins and rationales.
2 Indigenous mental health Identify the key issues in the delivery of appropriate mental health services for First AKS
Nations, Inuit and Métis populations living in urban, rural and remote settings.
3 Immigrant and refugee mental Recognize key issues in mental health of immigrants, refugees including trauma, K
health loss, uncertainty of status, acculturative strategies and stress, and integration
4 Mental health promotion Understand the role of culture in developing and delivering mental health promotion KS
programs.
5 Global mental health Examine the relevance of culture to the delivery of mental health services in low- K
and middle-income countries.
6 Culture and human rights Recognize the status of culture as a human right and its impact on mental health AK
services and other human rights issues.
7 Advocacy and quality assurance  Strategies for managing system change and advocacy to ensure equity in mental KS

health care and outcomes.

A = attitude; K = knowledge; S = skill

psychiatrists; rather, it reinforces the position that cultural
competence is an essential and necessary core competence
in every clinical encounter for every psychiatrist.** This
training implication is that faculty members of all rotations
need to receive training and support to maintain and
improve their own basic cultural competence, as well as
acquiring expertise to teach and evaluate it.

Community-based groups, institutions and organizations
are important sources of knowledge and experience. They
can offer support, guidance and information on the needs,
illness models and histories of local groups which may be
of significance in their exposure to risk factors for the
development of health problems and their capacity to
access and use services. They may offer specific services
themselves that are more culturally consistent or, at times,
may be a source of stigma and a barrier to people getting
optimal mental health care. They are a potential useful
ally in the development of culturally competent services
as well as the individual development of knowledge.
Knowing how to identify and develop working
relationships with community-based organizations is an
important skill in a diverse setting.
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The reorganization of mental health services around
shared care models calls for a shift in the role of
psychiatrists who need to develop specific skills to
become effective consultants for primary care
professionals. This includes: (1) understanding the
interinstitutional and systemic dynamics that influence
partnership, referral, follow-up and joint care of patients;
(2) the capacity to conduct an ecological appraisal of
individual, family and community resources and
translate this into a multisectoral intervention plan
and (3) flexibility in shifting between different
aspects of the consultant role while preserving a clear
focus on the clinical goals.

Pedagogical Methods

Cultural psychiatry involves pragmatic and political
issues of equity in health services as well as fundamental
scientific questions about the nature of psychopathology.
Training therefore needs to balance experiential learning
that focuses on attitudes and enhances skills, with didactic
and conceptual teaching that emphasizes models,
methods and data.’®
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Training in cultural psychiatry requires creating settings
that encourage a self-reflective process in which trainees
become aware of their own cultural and sociopolitical
premises and assumptions. These may be grounded in their
identity and personal history but also arise from aspects of
collective experience of which they are unaware. For
example, histories of colonization have shaped the identity
of many peoples and the resultant attitudes toward authority
and emblems of dominant and subordinate groups will
influence attitudes and behaviour in the clinical setting.

Understanding and respecting the cultural background of
the other involves attitudes of interest and humility—
while there is a common core of human experience that
allows empathy across cultures, important details of each
individual’s background remain difficult to fully
appreciate without extensive exposure over time to their
social realities.'>* Thus, trainees who tend to be focused
on mastery, acquiring professional authority and
competence, must learn to tolerate ambiguity, uncertainty
and not knowing—and develop the confidence to allow
patients a measure of control over their own social
positioning and gradual self-disclosure. The intercultural
clinical encounter is a mirror of similar encounters in the
larger society and brings with it all of the cultural and
historical assumptions, tensions and expectations that
frame such everyday interactions. Clinicians must learn to
use their own identity, both in terms of self-understanding
and with an awareness of how they appear to others given
this social historical background, as a tool to explore
patients’ identity, illness meanings, the social context of
illness and adaptation and the clinical relationship
itself.>® This self-awareness is the focus of experiential
learning and clinical training.

Capitalizing on the diversity of backgrounds among
trainees and professionals themselves can provide an
excellent way to foster positive attitudes and encourage
more empathic understanding of the realities of immigrant
and minority experience. This requires training and
practice environments in which it is safe for clinicians to
reflect on and discuss cultural issues. The development of a
discussion and reflection group for trainees insulated from
the formal evaluation processes of training can facilitate
more open, personal exchange. Recognizing that clinicians
each have their own unique life trajectories and cannot
represent the diversity of any cultural group because of
variations in social class, education and acculturation can
reduce the tendency to stereotype.

To make use of their cultural knowledge, however,
clinicians also need conceptual frameworks from cultural
psychiatry and social sciences that make explicit the role

of culture in health and illness. In addition to
understanding how their own backgrounds influence the
clinical interaction with others, trainees need to consider
the ways in which the concepts and practices of
psychiatry are based on specific cultural constructs and
values. For example, the emphasis on autonomy and
individual choice as indicators of psychological health
and as goals for therapy reflects the dominant values of
individualism. These are challenged by traditions that
place a higher value of family or group harmony and
consensus. Thus, the clinical setting can be seen as a
space of negotiation between different cultural systems of
knowledge and practice and different value systems.
These reflect not only the ethnocultural backgrounds of
patient and clinician but also to the implicit values and
ideologies that structure medical knowledge and the
health care system.'**'*® Medical and psychological
anthropology provide conceptual frameworks and
comparative studies of health care systems that can
inform clinical work in cultural psychiatry. Among
existing models in psychiatry and allied mental health
disciplines, the perspectives of family systems theory and
family therapy are most readily adapted to understanding
the particularity of migrant individuals and ethnocultural
communities. The emphasis on systems or networks of
relationships fits well with the values of people from
many backgrounds.

Awareness of differences in cultural knowledge, values
and orientations provides a foundation for learning the
essential skills of cultural psychiatry: (1) establishing

a working alliance in the context of power imbalances,
divergent values and differing views of the world,;

(2) formulating problems in terms of specific social

and cultural dynamics and (3) developing treatment plans
that mobilize available resources and negotiating
interventions with patients, their families and communities.

Intercultural work also requires tolerance for
ambiguity.'**'*° This poses a challenge for models of
professional practice that emphasize mastery and
efficiency. There must be space for clinicians to
acknowledge the uncertainty in assessment and treatment
and time to clarify assessment and negotiate appropriate
interventions. In training, this requires a supportive
environment. In health care institutions, it requires
structural changes to allow the additional time and
resources needed to provide adequate care.

Ultimately, the wide implementation of culturally safe
and competent practices depends on institutional changes.
Clinicians may be key actors in initiating and promoting
such change. Problem-solving with trainees around the
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construction of a support network (at the level of clinical
team and institution) can support the shift in clinical
practices from a model centred on professional expertise
to one that is more patient- and person-centred and that
can deal with uncertainty.'?’

Pedagogical methods useful for training in cultural
psychiatry include:

1. Case studies: Clinical case conferences and other
settings where individual cases are discussed provide
a key method for learning the process and content of
cultural formulation. Cultural formulations also
serve to emphasize the importance of family,
community and other social systems issues for many
patients. The case study method, which is standard in
medicine, can be used to analyze the complexity of
cultural influences on patient presentation and
evolution and also to identify the cultural dimensions
of clinicians’ positions and to work on biases and
unexamined premises.

2. Education in pluralism: Cultural psychiatry rests on
a basic respect for diversity in worldviews. This
diversity includes notions of knowledge, authority
and values that may be radically different. Working
with such radical difference requires some
understanding of philosophical and ethical notions
of pluralism as well as skills in dialogical encounter
that can be modeled and practiced in workshop
settings with trainees and reinforced through
clinical supervision.

3. Experience with interinstitutional and intersectoral
community work: Although multidisciplinary
cooperation is common in clinical settings,
practical teaching about systemic issues is still
largely inadequate. Trainees need experience
consulting on institutional and community issues.
Addressing systemic issues can be taught through
in-service seminars that bring together participants
from multiple sectors and institutions for in-depth
case discussions.'**-'4!

4. Fostering ethical reflection: The predicament
of refugees, ethnocultural minorities, and other
vulnerable populations or marginalized groups
raises complex ethical issues, involving individual
versus group rights, as well as frequent situations
where professionals must consider modifying
standard procedures and adopting positions of
advocacy without appropriating the voice or
experience of the other.'*? Training requires a
setting where ethical issues can be made explicit
and discussed from multiple perspectives.

With appropriate supervision, any clinical setting with
a high diversity in the patient population can be useful
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for training in cultural psychiatry. In addition, certain
types of specialized programs including cultural
consultation and ethnospecific services can provide
opportunities for more advanced training.'**'** This
may involve specialized inpatient, outpatient and
community consultations as well as time-limited
treatment.'*>*'*® These rotations usually involve clinical
activities that include direct patient contact, consultation
with referring clinicians and outreach to community
referral sources. Because it emphasizes providing
consultation to other professionals and requires
openness to questioning the assumptions of standard
psychiatric practice, a cultural consultation rotation is
most appropriate for senior trainees. Much learning
takes place from focused reading around cases and
working closely with culture brokers. Group supervision
and the self-disclosure of experienced clinician mentors
are crucial to developing clinical skills, confidence and
an effective clinical approach.

Research Training

Research in Canada has documented clear disparities in
access to mental health services and outcomes for
different groups. There is evidence that specifically
addressing cultural differences can improve access to
care and clinical outcomes. However, there is a need for
more research on all aspects of the interplay of culture
and mental health, including models of
psychopathology, health services and recovery. This, in
turn, requires a new generation of researchers trained to
apply contemporary social science perspectives and
diverse methods to the study of culture and psychiatry.
To address issues of cultural diversity in mental health
services, researchers require familiarity with a broad
range of methodologies. The most sophisticated studies
are multilevel and multimethod, integrating both
quantitative and qualitative approaches, and require
teams of researchers who can work together closely to
consider the various levels at which culture has an
impact, from the individual through to the broader
society. Research with Indigenous populations raises
particular ethical issues. Of particular importance for
cultural psychiatry are community-based participatory
research methods that engage communities in all aspects
of research including design, recruitment,
implementation, data gathering, interpretation and
dissemination. Teaching research skills in cultural
psychiatry requires a balance between methodological
rigor and learning to question one’s own discipline
through other perspectives.*®
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Assessment in Training and Continued
Medical Education

A well thought-out assessment process is an essential
component to cultural competence training in residency
as it not only provides a summative evaluation of the
trainee but can also provide formative feedback that
facilitates learning and a motivational incentive to
continuously reflect, learn and make behavioural changes.
Assessment and evaluation are the cornerstones of
curriculum development. For trainees and practitioners,
evaluation is a strong motivator for learning and can help
the clinician to identify areas where they need additional
experience. In the area of cultural psychiatry and cultural
competence, developing valid and reliable evaluation
tools can be a challenge as the real goal is to effect
meaningful changes in attitudes and clinical skills that
continue to develop through experience and persist long
after the course materials have been delivered; testing
factual knowledge delivered in the course is much more
straightforward using traditional means. The concept

of blueprinting, borrowed by educational scholars

from the field of architecture, can be useful to map out in
advance test construction against learning objectives
(such as combining CanMEDS roles and the ASK
[attitudes/skills/knowledge] model of cultural
competence) with the objective of creating valid
evaluation tools.**

Attitudes can be assessed through reflective journaling and
essays, as well as through clinical supervision and direct
observation. Content-based knowledge, especially from
seminars, workshops and case conferences, can be assessed
efficiently through written multiple-choice or short-answer
examinations. Skills can be assessed through Objective
Structured Clinical Examinations (OSCEs), mini-CEX,
observed or recorded interviews, direct supervision of care
and chart reviews. Some examples of formative assessment
tools that have been developed include the addition of
cultural stems and statements for Royal College style oral
examination score sheets, including thorough mention of
cultural identity, need for interpreters, inquiry into
explanatory models and awareness of areas where cultural
factors may be present in the mental status examination, in
addition to mention of culture where appropriate in the
diagnosis and treatment plan. In Table 4, we present a
sample template for evaluating specific cultural
competency components of observed interview and case
presentation because successful performance in oral
examinations remains one of the core requirements for
successfully completing psychiatric training. These
components can be adapted and integrated with

Table 4. Evaluation Template for Observed Interviews and
Case Presentation®

1.0 Physician—Patient Relationship
e Engages patient in a culturally appropriate manner
2.0 Interview and Mental Status Exam (MSE)

e Appropriately adapts the interview and MSE to be cultural
competent.

e Interview content.

o |dentifies social and cultural stressors and systemic
inequities.

e Explores patient’s explanatory model of illness.

e Reviews complementary and alternative treatments.

e Reviews relevant cultural identities, migration
history/traumal/stress, acculturative strategies and
spirituality.

e |dentifies social and cultural supports including family, kin
networks and communities.

3.0 Case Presentation

e Accurately presents relevant social and cultural issues and

their impact on presentation and diagnosis.
4.0 Formulation
e Accurately identifies social and cultural components of the
patient’s illness.

5.0 Treatment Plan

o |dentifies further bio-psycho-social-cultural investigations
immediately required to consolidate the diagnosis or
provide optimal care of the patient.
Able to consider social and cultural factors in all aspects of
treatment planning.
Able to recommend and defend appropriate collaborations
with family, community or other service providers.
Able to address issues that may impact recovery beyond
symptom reduction.

@ Adapted from the Department of Psychiatry, University of Toronto
Oral Examination Scoresheet.

existing scoring sheets and can be used for formative
feedback in regular practice interviews as well as final
evaluative examinations.

Annual in-training evaluation reports are important
opportunities to review the overall core cultural
competencies under each of the CanMEDS roles, identify
areas to improve on, and facilitate a learning plan. There
is an emerging trend to employ multisource (“360-
degree”) feedback as an evaluation methodology, and this
is particularly relevant in assessing the core cultural
competence of working with the diverse communities as a
medical expert, collaborator, and leader. Depending on
the rotations, the multisource feedback should include
considerations of input from supervisors, interdisciplinary
health professionals, relevant community partners, and if
possible, patient and family feedback.

Faculty development is critical to the success of the
cultural competence training.'*’” With all the activity in
postgraduate curricula in cultural competence training,
offering CME programs to existing faculty becomes very
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important to enhance awareness of content and concepts
within the expanded residency curriculum and to improve
their supervisory skills by adapting cultural competence
within their own specialty areas. The faculty themselves
should be evaluated on their own cultural skills in clinical
work and supervision. Cultural competence can be added
as a heading on supervisor evaluation forms, where
psychiatry residents can similarly rate their staff on
inclusion and awareness of cultural issues during
supervision, and this would include all mandatory clinical
rotations, psychotherapy supervisors and electives.
Cultural competence can also be assessed at the level of
organizations.'*® This is an essential complement to
efforts directed to practitioners.

Building Infrastructure to Implement
Training

Implementing training in cultural psychiatry requires
development of local infrastructure. However, most
communities will have many of the key resources that can
be brought together to support training. Three key ideas
can guide this process:

1. The leadership can and should be diverse. Senior
faculty, junior faculty, residents and community
members can be involved. The exact configuration
will depend on local availability and the strategy
for implementation, but the diversity does offer the
possibility of different parts of the leadership
being tasked with and owning different parts of the
curriculum. Developing a common understanding
in the leadership through a facilitated workshop
focused on producing a local curriculum helps to
fuse the leadership. The plan and implementation
strategy flow from the CPA curriculum, local
needs and the time and resources available,
including the expertise that the leadership team
has at its disposal.

2. Resources needed for the plan are mainly the time
of residents, faculty and community. The
knowledge may be taught by a number of different
methods including, text, lectures in person or via
webinars and seminar series. Attitudes may be
taught by various methods including self-
reflection, group work and exposure over time to
different communities. However, clinical skills are
best improved by practice and coaching. This
requires supervisors themselves to be conversant
with approaches to cultural safety and cultural
competence or for other sources of expertise to
provide support to trainees on this issue. The
amount of training of supervisors that is
required will vary depending on their role.
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Exposure to the work of community groups and
specific training or placements in settings that
offer culturally specific care can be helpful with
appropriate supervision.

3. The introduction and refinement of a new
curriculum requires ongoing evaluation. Part of
implementation, therefore, is the development of a
process to monitor the curriculum, obtain
feedback and identify ways that training can be
improved. Accreditation and other methods of
local monitoring can insure that this information is
used to improve training.

Conclusion

The accelerated exchange of knowledge and the
confrontation of different value systems and
perspectives that come with globalization are increasing
the importance of cultural psychiatry as an academic
discipline and a central pillar of clinical training and
service delivery. Recognition that culture is central to
identity and well-being and that certain groups suffer
from marked inequities in mental health and access to
services has spurred systematic attention to culture in
psychiatry. At the same time, social sciences and
cultural neuroscience can provide psychiatry with
conceptual models for integrative understanding of
mental health and illness.

The Section on Transcultural Psychiatry of the CPA has
contributed to the Multicultural Mental Health Resource
Centre (MMHRC; www.mmbhrc.ca), an online
knowledge exchange centre to support intercultural
mental health care. In addition to material for patients
and practitioners, the MMHRC has sections to share
curriculum materials, interactional learning, and self-
assessment tools, as well as models of clinical practice
and organizational change.'*® Continued Professional
Development activities in this area include the annual
Summer Program and Advanced Study Institutes in
Cultural Psychiatry organized by the Division of Social
and Transcultural Psychiatry at McGill University and
an annual Cultural Psychiatry Day, which is a
nationwide accredited videoconference event,
cosponsored by the Transcultural Section of the CPA.
These initiatives support ongoing efforts to make
cultural psychiatry a core component of the knowledge
and skills of all psychiatrists. Of course, these
professional competencies need to be coupled with
institutional changes and monitored by accreditation
bodies, to ensure that all Canadians benefit from a
culturally safe and competent mental health care system
that responds to the needs of our diverse society.


http://www.mmhrc.ca
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